This study aims at describing the implementation and the effectiveness of jumbledsentences as a technique to enhance students' skill in writing report text and finding out the factors influencing students' skill in writing report text. This study was conducted in MAN 2 Yogyakarta that involved 24 tenth graders of IPA 3 in academic year 2018/2019. This study was a classroom action research. To collect the data, observation checklist, structured interview, and tests were used. The result showed that most of students could understand the subject easily and involve actively during the technique implementation. Besides, the test results showed students' mean improvement in writing report text from pre-test (3.00), post-test I (3.36), and post-test II (3.78). It means that jumbled-sentences technique is effective to enhance students' skill in writing report text. Moreover, the factors influencing students' writing skill were having lack of vocabulary, getting anxiety in making grammar errors, getting difficulties in understanding and translating words or sentences, and having limited classroom for learning-teaching process.
INTRODUCTION
Writing is an activity of expressing and developing idea in a written form. Writing is also known as a recursive process involves a series of steps to create a good and a correct text. Pestaria, et al. (2014) said that writing is one of the four skills that has always formed part of the syllabus in teaching English. It means that no one can deny writing as the part of syllabus in English subject. In English education, learning to write is a must. Through writing, students can write the words by arranging them into a correct order of a sentence. The words in a sentence should be meaningful and understandable by the readers. Therefore, words in English writing cannot be written in any way without following the rules and the structure as the way it should be.
Related to the rules and the structure in writing, some students think that writing is more difficult than other skills because it has certain rules and takes long time to think the words in correct order and to make the readers understand it easily. There are particular structures of texts which usually written in a form of paragraph or essay. Those texts are descriptive, narrative, recount, and report text. Descriptive text describes about someone or something such as place, picture, or people. Narrative text and recount text are kinds of text which tell about story in the past time, but narrative and recount have different generic structure in which narrative text has a conflict in the middle of story while recount text does not. Besides, narrative text usually tells about the fictive story such as fable, fairy tale, legend, etc. Meanwhile, recount text tells about true story which comes from the past event or the real experience of the writer. Indeed, report text is a text that gives factual information to the reader.
To write a text, students have to know first the definition and the elements of a paragraph. A paragraph is usually written in logical order from the introduction to the conclusion which consists of topic sentence, supporting sentences, and concluding sentence. In writing a paragraph, the sentences should be arranged orderly and connected each other in explaining the topic of the paragraph. In writing an English paragraph, the students may get difficulties to develop the idea. According to Richards (1990) in Al-Gharabally (2015, p. 44) , learning to write well is a difficult and a lengthy process; one that induces anxiety and frustration in many learners. It means that students need to understand first the process of writing in appropriate way. To learn writing a paragraph, students should be able to organize the sentences in a right place. In organizing the sentences, the students have to know the process of writing to achieve the best result.
Based on the researchers' experience when teaching and observing Praktik Pengalaman Lapangan (PPL) at MAN 2 Yogyakarta, it found that most students were unable to write and organize a good and a correct English paragraph because they have less willingness to focus and to enjoy the learning process. Besides, most students tend to be passive and bored when they were learning writing. Some studies have found some common problems in writing including content, organization, vocabulary, and grammar. Sari (2013) described that the common problems would be; students cannot formulate the main ideas and provide the supporting sentences to write a good and a correct paragraph; students are lack of vocabulary so they could not express the ideas and the opinions. Furthermore, students also found difficulties in grammatical aspect where they cannot write the text in a good and a correct sentence structure.
Accordingly, the researchers realized that there should be an appropriate technique to use in overcoming the students' problems in writing an English paragraph. Therefore, the researchers try to implement jumbledsentences technique to help students overcome their difficulties in writing English paragraph. Besides, this technique can also be used to develop students' understanding and participation in the learning-teaching process of report text writing. Jumbledsentences is a technique of teaching writing in which the students are asked to rearrange a group of scramble sentences into a good and a correct order. Jumbled-sentences which is known as jumbled texts is cooperatively sequencing piece of jumbled texts by at first skimming for a meaning to establish a quick order, then scanning for detail to confirm its accuracy (Wright et al., 2006, p. 87) . Jumbled-sentences technique helps the students to think creatively and logically to determine the sentences appropriately to be the topic sentence, supporting sentences, and concluding sentence. Jumbled-sentences technique is important to be practiced because through practicing this technique, it can help the students to generate the ideas, to enrich the vocabulary, and to emphasize their writing skill (Mardiana, 2017) .
The implementation of jumbledsentences does not only involve the students, but the teacher who has an important role in the learning-teaching process. To connect with the roles of teacher in the learningteaching process, Barnawi (2016) wrote some teacher's roles such as teacher as a facilitator, teacher as a learning conceptor, and teacher as an evaluator. As a facilitator, a teacher should be able to help students in developing and initiating their idea and creativity. Furthermore, the students are also asked to be independent in the learningteaching process. By analyzing the students' need and condition, a teacher as a learning conceptor is required to design a good lesson plan to be implemented the learningteaching process and also a good classroom management (Juhansar, et al., 2016) . A learning conceptor also should decide the appropriate media to set a conducive classroom and to increase the students' learning-teaching interest. Indeed, when a teacher acts as an evaluator, he or she should measure the objective and the learningteaching achievement based on the information that he has. The information can be collected through an observation or an exercise given to the students. It can be guidance for a teacher to continue, to fix, to change, or to evaluate the method or technique which has been implemented. Murray (2011, p. 157) said that there are two learning-teaching instruction strategies, namely gradual release practice and independent practice. Gradual release practice is a strategy of teaching where a teacher guides the students practically and gradually till they could understand and practice the work by themselves or in pair. Otherwise, independent practice means that a teacher gives an opportunity to students to practice and to explore their understanding based on the material that they have learnt without teacher's guidance and assistance. All in all, to overcome students' problems in writing report text and to enhance students' writing skill, the researchers explore the following research questions to be answered: 1) what is the implementation of jumbledsentences toward the students' skill in writing report text?; 2) what is effectiveness of jumbled-sentences technique toward students' writing skill?; and 3) what factors are influencing students' skill in writing report text?.
METHOD
This research was conducted on 24 tenthgraders of IPA 3 in MAN 2 Yogyakarta in academic year 2017/2018 for two weeks. This research was classroom action research using qualitative and quantitative data. This research design consisted of two cycles. Each cycle had two meetings. It means, there were four meetings in two cycles.
In collecting qualitative data, the researchers used structured observation and structured interview, while tests used to get the quantitative data. To get data concerning the implementation of jumbled-sentences technique, the researchers used structured observation, while the data concerning the factors influencing students' writing skill were collected through structured interview which was supported by structured observation. Moreover, tests were used to find out the effectiveness of jumbledsentences in improving students' writing skills. The tests consisted of pre-test, posttest I, and post-test II. To know the students' initial writing skills, a pre-test conducted.
In analyzing qualitative data, the researchers set paragraph scoring criteria which consisted of some aspects, namely topic sentence, supporting sentences, coherence, organization, and generic structures. When the paragraph scoring criteria has been set, the researchers decided the technique of analyzing the result of structured observation and structured interview data. To analyze the structured observation data, the researchers described it by mapping, reviewing, and exploring the data during the implementation of jumbledsentences. After analyzing the structured observation data, the researchers also analyzed the structured interview data by reporting and interpreting what the researchers got from the research. When the interview data reported and interpreted, the researchers described the result of the analysis based on the relevant theories. Furthermore, to analyze the quantitative data, the researchers used statistic descriptive method by calculating the mean of writing aspects and the mean of improvement percentage. Indeed, to decide the students' mean, the researchers determined the criteria as follows: 5 (Very good), 4 (Good), 3 (Fair), 2 (Poor), and 1 (Very poor).
After deciding the technique of data analysis, the researchers measured students' writing skill and pre-understanding about report text by giving pre-test. Here, the students were asked to write the text which consisted of 2 paragraphs contained topic sentence, supporting sentences, coherence, organization, and generic structures. After giving pre-test, the researchers made lesson plans and prepared the report text material, jumbled-sentences texts, and students' worksheets as the next task for post-test I and post-test II to be conducted in cycle I and cycle II. Moreover, the researchers prepared the structured observation sheets and structured interview questions. After preparing those items, the researchers implemented jumbled-sentences as the treatment during the learning-teaching activity about report text in the first meeting of cycle I. The researchers did not only implement technique, but also observed the implementation and learning-teaching activity in the first meeting. In the second meeting of cycle I, the researchers gave post-test I to measure the students' writing skill improvement after receiving the treatment. In giving post-test I, the students were asked to write a report text about technology around them in 40 minutes. After conducting cycle I, the researchers evaluated result of jumbled-sentences implementation including the result of observation and posttest I, whether it needs development or not.
In addition, the researchers also determined the minimum mean as the consideration for conducting the creativity and innovation in cycle II to achieve the better result. The creativity and innovation were necessary to do when the students got mean less than 3. The creativity and innovation were in the form of changing the setting of learning-teaching process and changing the teaching strategy as well as the way of jumbled-sentences technique implementation. After deciding the creativity and innovation, the researchers conducted cycle II which had similar activity in cycle I. Furthermore, the activity in cycle II might be different based on creativity and innovation as the result of the reflection in cycle I. In cycle II, the researchers re-explained the material and implemented jumbledsentences as the individual task in the third meeting to make the students understand more about the report text. The researchers also changed the teaching strategy from independent practice to gradual release practice. In the fourth meeting of cycle II, the researchers gave post-test II by asking the students to write a latest report text on technology in 40 minutes. When the learning-teaching process was done, the researchers interviewed some students. After conducting those cycles, the researchers analyzed the whole results to consider whether the cycle should be continued or stopped.
RESULTS AND DISCUSSION
The implementation of jumbled-sentences technique in teaching report text As the results of the implementation, it was found that students were enthusiastic and active in the learning-teaching process. The script below shows that the student tried to be confident to ask the material that they have not understood yet. The script was taken from observation during the jumbledsentences implementation in cycle I. Based on the script, it could be said that the use of jumbled-sentences could make the students be active and enthusiastic in learning-teaching process and help them in writing report text. Yet, there were some students who still found difficulties to decide what they want to write and how to develop the idea. Therefore, the researchers needed to revise the planning creatively and innovatively to achieve the better result and to overcome students' difficulties in the next cycle.
Based on the result in cycle I, there was unsatisfied result which made the researchers should revise some aspects related to the learning-teaching process such as students' participation and understanding. Therefore, the researchers revised the planning. In cycle II, the researchers conducted the learning-teaching process based on the creativity and innovation. In the third meeting of cycle II, the researchers asked the students to rearrange jumbledsentences individually using gradual release strategy. The changing of rearranging sentences individually aimed at making students understood more about the report text and the basic organization of paragraph such as topic sentence, supporting sentences, and concluding sentence. It also made them be able to create a good organization and a coherence text. The changing of gradual release practice also meant to make the students be more active and confident to ask the material that they did not understand yet. Mushola is also chosen as the setting of learning-teaching process to make the learning-teaching process be more conducive. In the fourth meeting, cycle II, the researchers taught the students in the third floor of library to make them be more focus and concentrate to the learningteaching process especially when they were writing a report text about the latest technology as the post-test II.
After conducting cycle II, the researchers found that the observation result in this cycle increased from the result of cycle I. The students were more active in the learningteaching process. They were also enjoyed and understood more about report text and the basic organization of a paragraph. Those improvements were proved in this following script: After implementing the creativity and innovation toward the jumbled-sentences implementation in both cycle I and cycle II, most of students were no longer confused to decide what they wanted to write, how to develop the sentences, and how to organize the sentences related to the generic structures of report text. In addition, the observation result showed that the students' participation, understanding, and writing development on the report text using jumbled-sentences were better than previous one. The students became more aware about report text and its generic structures. Moreover, students enjoyed practicing jumbled-sentences because they got intensive guidance from the researchers. It meant that the implementation of jumbledsentences as the teaching technique for writing report text could help the students in developing the idea and organizing sentences into a good and a correct paragraph. The choosing of place for learning-teaching also supported the students to be more focus to the learning-teaching process because it helped the researchers to create the classroom atmosphere to be more conducive. The cycle I and the creativity and the innovation in cycle II drove the researchers to end the cycle because there were students' better participation and students' better understanding during the learning-teaching process. It meant that students were aware to be actively involved in the learning-teaching process.
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The effectiveness of jumbled-sentences technique toward students' skill in writing report text
The researchers was not only describing the result of observation but also providing the analysis result of students' writing tests. Based on the result of data analysis, it was found that there was students' mean improvement on each aspect. From the result, the students got mean 3.00 (pre-test); 3.36 (post-test I); and 3.78 (post-test II). It means that the use of jumbled-sentences could help the students to understand the report text better. In addition, it also proved that jumbled-sentences could improve the students' writing skill on each aspect. To make it clear, the researchers showed the mean improvement in Table 1 . Table 1 shows the mean improvement of students' pre-test (3.00), post-test I (3.36), and post-test II (3.78) on each aspect. In the column of pre-test, there are two aspects which belong to category Poor (2), namely topic sentence and supporting sentences. The table also shows the mean in both topic sentence and supporting sentences are more than 2 and less than 3. It means that jumbled-sentences implementation is needed to practice for increasing the students' mean in those aspects. When the jumbledsentences was practiced, the researchers gave post-test I to measure the students' result and improvement in writing skill, whether it needs to do the creativity and innovation or not.
Based on the result in the column of post-test I, there is no aspects which belong to category Poor (2). There is good improvement in all aspects in the result of post-test I. In the result of post-test I, all the mean on each aspect belongs to Fair (3) category. It means that jumbled-sentences technique helps the students to improve their writing skill, not only in topic sentence and supporting sentences aspects but also in other aspects. Although there is an improvement in all aspects, it does not mean that the result is satisfied and no need to do creativity and innovation. From the result of post-test I, there is similar mean in the aspects of topic sentence (3.25) and supporting sentences (3.25). It means that the researchers should do the creativity and innovation in cycle II before conducting post-test II. After practicing jumbledsentences and applying the creativity and innovation in cycle II, the researchers gave post-test II to measure the mean improvement of students' writing skill and the effectiveness of jumbled-sentences technique. The result of post-test II shows better improvement than post-test I. In the column of post-test II, there is no mean which less than 3 even more than 4 in aspect of generic structures. Besides, there is no similar mean in all aspects as the previous result in post-test I. Furthermore, there is also mean improvement percentage among the aspects of writing about 12% (from pretest to post-test I) and 13% (from post-test I to post-test II). In short, the use of jumbledsentences is effective to help the students in understanding the material, developing the idea, and improving their writing skill.
Factors influencing students' skill in writing report text
After analyzing the result of observation and tests, the researchers described the result of interview with the students to see the factors influencing their skill in writing report text. From the interview, there were at least four common problems faced by the students, they are: The researchers also found this factor during the observation when implementing jumbled-sentences as a technique in learning-teaching process. When implementing the technique, some students were confused to rearrange the sentences. They also did not bring pocket dictionary then asked the researchers. The following is the script. Based on those results, it means that lack of vocabulary and information influenced students' skill in writing a report text because without having enough vocabulary and information, they could not develop their idea.
Being afraid of making grammatical errors
Besides vocabulary and information, students' anxiety also could be the factor influencing students' writing skill. When they were afraid, they were not able to focus and concentrate in writing their ideas. Below is student statement about anxiety. Based on that statement, it means that students who were afraid to make mistake would think more and more to avoid making a mistake. Finally, it would make them be longer to write and it of course influences the result of the task.
Understanding and translating words or sentences
To write an English report text, the students are obligated to be able to understand and to translate words or sentences from Bahasa Indonesia to English. Based on the result of interview, a student said that his/her obstacle in writing report text is difficult to understand and to translate the English words. It was proved by the script below. Based on several statements before, besides lack of vocabulary and information, and students' anxiety in making grammatical errors, the students' difficulties in understanding and translating English words also affected the students' work in writing report text. In other words, students' difficulties to understand and to translate words or sentences made them took several minutes to continue their report text writing.
Limited classroom for learning-teaching
In this factor, the students moved from one classroom to another according to the subject that they learnt. From this situation, sometimes it influenced the students' concentration in learning-teaching process. For example, in class of X IPA 3, the learning-teaching process was conducted in class of X IPS 3, as a consequence, when the learning-teaching process was still running, there were some other students of X IPS 3 came to that classroom before the lesson done. This situation automatically disturbed the focus and concentration of tenth-grade students IPA 3 to finish the work. As a result, some students were not able to finish the work by on their best.
CONCLUSION
Based on the results of study, the researchers conclude that the implementation of jumbled-sentences in learning-teaching process can help students to develop their report text writing skill performance on the tenth year students of MAN 2 Yogyakarta, class X IPA 3, in academic year 2017/2018. Besides, jumbled-sentences also can attract students' enthusiasm in learning-teaching report text. In addition, the result of students' test also shows the mean improvement percentage from pre-test to post-test I (12%) and post-test I to post-test II (13%). It proves that the use of jumbledsentences is effective to help the students in understanding the material and improving the students' writing skill performance to develop the idea to write report text about technology. Furthermore, the researchers also find and sums up some factors influencing students' skill in writing report text. Those factors are lack of vocabulary and information, students' anxiety in making mistakes at grammar, understanding and translating words or sentences, and limited classroom for learning-teaching process.
